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CHAPTER I 
INTRODUCT ION 
With the incredible amount of information being uncovered each day 
and with the em phasis swinging from subject-centered curriculum to 
i 
child-centered curriculum, education is in turmoil. Educators realize 
students cannot learn all the facts needed for the future. Since many 
people will have to retrain for new jobs several times in their life-
times, students today probably cannot even learn enough for continuous 
o ccupation. To meet these challenges, educators have been searching 
for new methods of organization and instruction. One such method is 
individualized instruction. 
Statement of the Problem 
The purpose of initiating and studying a program of individual-
ized instruction·in English was to establish the feasibility of such a 
program within a self-contained classroom and to evaluate its effects 
upon student attitudes and reading habits. 
This study will describe the method used to initiate the individ-
ualized instruction program, presen t relevant literature on the prob-
lem, analyze the attitudes of students involved in. the program, and 
2 
suggest some possible evalua tions based on records of s tuden t achieve -
•ent and teacher involvemen t .  A record of achievemen t will be made 
and compared to records from six previous years of tradi tional teach-
ing . Studen t opinion will be ga thered at the beginning of the program 
and at the end of the year; and this information will be compiled and 
analyzed. 
Impor tance of the Study 
Many s tuden ts leaving the traditional English classroom could 
reitera te rules and fac ts bu t could no t wri te their thoughts clearly1 
in terpre t li terature discerningly or make decisions; and the majori ty 
of s tudunts in tensely disliked English. Few s tudents used their free 
time wise ly. There was a need for an alterna tive teaching me thod tha t 
wou ld have more carry-over in wri ting and in terpre ting, tha t would 
stimulate s tudents to read, and tha t would make studen ts more respon- · 
sible. 
Procedure Followed 
An individualized instruc tion program was initiated in August, 
1968. This first program was extensively revised in August, 19 69 . 
The 1969 program was main tained during the following school year, and 
a s tudy was made during the 19 70 - 197 1 school year . 
All senior English s tuden ts were placed in to a program of in-
dividualized ins truc tiou. The achievemen ts of students were accurately 
recorded . Using the school's records ( Iowa Test of Basic Skills 
3 
scores, IQ test scores , and past classroom performance) , the inves ­
tigator divided the students into three grou ps�the above average, the 
average, and the below average. The achievements of each group were 
then com pared to the other grou ps ' achievements and to achievements 
of groups in traditional classes in the six years prior to initia ting 
the individualized instruc tion program . 
A questionnaire was administered to the students a t  two different 
time s. (at the beginning of the 1 9 70-71 school year, and at the conclu­
sion of the 1970-71 school year) to de termine students ' attitudes to­
ward English and the individualized instruction program. The re.sults 
of questionnaires were analyzed to see if there was a change in atti·-
tude toward English and if there was a favorable at titude toward 
in dividualized instruction . 
Limita tions of the Study 
Only seniors in De Sme t High School, De Smet, South Dako ta.were 
u sed in the study. No pre-test or post-test was administered because 
none was available or a p plicable . No attempt was made to con trol the 
variables--only to record final results. Achievement was recorded in 
terms of amoun t of work accom plished; although all work did have to 
meet a satisfactory level , no grades (A, B, C, D ,  F) were issued on 
basis of quality . 
4 
Charac teriza tions of Terms 
1. Individualized ins truc tion is composed of three main ideas: 
{a) each s tudent is allowed to proceed at his speed; (b) each student' s 
curriculum is es tablished to meet his needs and interests; and (c) the 
s tuden t helps plan his curriculum objec tives and ac tivities. 
2. Self -pacing indica tes tha t the studen t is allowed to work a t  
the speed dic tated by his interes t and abili ties. Usually self-pacing 
is-achieved through the use of materials tha t are self -directing . All 
studen ts are required to follow the same curriculum. 
3.. Objectives are general statements made by the studen t which 
include what he is going to do a nd what he hopes to achieve. These 
are usually not behavioral objectives which can be objectively measured. 
4. Study guides are packets of teacher -pre pared ma terials that 
offer discussion questions, hints for interpretation, a�d suggestions 
for a ddi tional projects. 
CHAPTER II 
SOME PERTINENT LITERATURE 
Reasons for Change 
The bas i c rea s on for chang ing the pr esent school instruct i onal 
1 
methods and or gani za t ion was bes t  expr e s s ed by T .  P. Nunn . 
You a l l  know how a fami liar word , pers istent ly s tared at , sud ­
denly becomes almo s t  alarming ly s trange and meaning less �how (a s 
W ill iam James s aid) it seems to glar e back fr om the page with no 
s peculat ion in its eyes. 
You w i ll have s ome thing o f  the same uncanny exper ience if you 
watch t he o per at i on o f  a school t imetable after rigor ous ly c l ear ­
ing your mind of t he fam i liar assoc iat ions . From 10:15- 1 1:00 
twenty-five s ouls ar e simul taneously engrossed in the theor y  o f  
quadrat i c  equat ions ; at the very stroke o f  the hour the ir i nterest 
in this s ubject s udden ly expires , and they all demand exer c ises 
in French phoneti c s. 
L ike the agreement o f  a ctor s on the s tage , "their unan imity i s  
wonder ful"-but a ls o , when one comes to th ink of i t , ludi cr ous ly 
art i f i c ia l. Can we devi s e  no way of conduct ing our business that 
would br ing i t  into bet ter ac cor d with the natural ebb and flow 
of interest and act ivity? 
Six l imitations ex i s t  in the trad i t ional group instruct ion a c -
cording t o  De lwyn Schuber t ,  Ca l i fornia State Co l lege at Los Ange les 
1Thorwa ld Esbensen , Wor king wi th Individualized Instruc tion �The 
Duluth Exper ience. Ca l i fornia : Fearon Pub lis hers , 1 968, p. 16. 
6 
2 and Theodore T orgerson , Emer i tus, Univers ity of Wiscons in. ( 1) Max i -
mum t eacher dir ect i on is o f t en coupled with minimum pup i l  mot ivat i on . 
( 2 ) Group ins truct ion does not take into ac count " t he systemat i c  and 
seq uent ial l earning exper iences required for developing better r ead ers . "  
(3 ) Pu pi l s  asked to do work beyond their ski l ls become confused and 
frus trated . (4) Gr oup ins tr uct i on o ften fai ls to pr ovide adequat e l y  
�or r etar ded and acce lerated readers. ( 5 ) The student fee ls he i s  
working for the teacher be caus e  gr oup ins tr uct ion "employs extr ins i c  
rather than intr ins i c  methods o f  mot ivat ion . n  (6) Rec i tat ion is 
wasteful s ince each ch i l d  actua l l y  par t i c i pates for only a fra c t i on-
al par t o f  the c lass per iod . 
3 
Stud ies and r esear ch pr oj ec ts i n  Sweden s tated that convent i onal 
instruction causes great was t e  of r esour ces of ener gy and int eres t  of 
both teachers and students . On e  o f  the gr eat fai l ings in pr esent day 
educat ion
4 
is that it does not a l low students to see the value of the 
20e1wyn G .  Schubert and Theodor e L. Torgerson , Improv ing Read ing 
through Ind iv idua l i zed Corr e c t ion . Dubuque , Iowa: W .  C .  Brown 
Company , 1 9 68 , p .  62 . 
3
Ni l s  Swenson and Esk i l  Bj orklund, " Educat iona l Resear c h  and 
Deve lopment in Sweden , "  Soc i o logy o f  Educat ion, 39 : 94 ,  Winter , 1 9 6 6 . 
4 
Rob er t  E. Bot ts , " The C l imate for Ind iv idual ized Ins t r uc t i on in 
the Classroom," Journal o f  Se condary Educat ion, pp . 309 - 3 1 4 , November, 
1969. 
7 
curr i culum . 
5 
John Ho lt v ividly des cr i bed traditiona l schoo l or gan i za -
t ion and c urr iculum .  
ua ls . 
We encourage ch i ldr en to a c t  stupidly , not on ly by scar ing and 
confusing them , but by bor ing them , by f i l l ing up the ir days w i th 
dul l , r epet it ive tas ks that make l i t t le or no c la im on the ir at ­
tent ion or demands on their intel l i gence . Our hearts leap for 
j oy a t  the s i ght o f  a r oomful of chi ldren all s logging away at 
some imposed task , and we are al l the more pleased and sat is f ie d  
i f  s omeone tel ls us that the ch ildr en don ' t r eally l ike what t hey 
are do ing . We te l l  ours elves that this drudgery ,  this end less 
bus ywork ,  is good pr eparat ion for l i fe , and we fear t hat w i thout 
it chi ldren would be har d to " control . "  
Des p i te group ing and subgrouping , s t udents rema in un i que ind i v i d -
6 
Wo l fson stated, "A human be ing is an act ive seek ing or ganism 
that does mor e t han mere ly r eact to hi s env ironment ; he also exp lores 
and change s  i t . "  By group ing in s choo ls , we destroy this des ire to ex-
plore and change the wor ld . 
7 
Accor d ing to Hol t , "We adu l ts destroy 
mos t of the int e l l e ctua l  and c r eat ive capacity of ch i l dr en by the t h i ngs 
we do to them or make them do . "  
8 
Es bens en ' s  r epor t agr eed: " • • .  til e  
natural cur i os i ty o f  a young l earner gradua l ly becomes a dependent sor t 
of thing , often lean ing a lmost ent irely on a steady s t ream of d i r e c t ions 
and exhor tat ions fr om h is t eachers . • • .  I t  was our content ion t hat , over 
5 
John Hol t , How Chi l dr en Fa i l . New York: De l l  Publ ishing Comp:my, 
1964 , p. 2 10 . 
6
Ber n i c e  J .  Wo l fson , " Ind iv i dual i zing Instruct i on , "  NEA Jour na l , 
55:31-35, November , 19 6 6 . 
7 
Hol t , op. c i t . , p .  2 08 .  
8Esbens en , op . c it . , pp . 19 -20 . 
8 
the years , s choo ls had not r ea l ly done a very sat is factory j ob of 
prepar ing students to become l i fe long learners . "  
Becaus e s t udents are uni que ind iv iduals and becaus e the ir in-
teres ts and cr eat iv ity seem t o  be s t i f led in tradit iona l classr ooms, 
the organ i zat i on of the s choo ls mus t be re-examined . 
9 
Hol t  sugges t ed 
some ques t ions t hat need to be answer ed . 
W e  need to ask mor e often of everyth ing we do in sc hoo l , "Where 
are we tr y i ng to get , and is this thing we are do ing he lping us 
to get t her e?" Do we do some thing be cause we want to help t he 
chi l dr en and can see t hat what we ar e doing is he lping t hem? Or 
do w e  do i t  because i t  is inexpens ive or conveni ent for s choo l , 
t eachers , administrat ors ? Or be caus e  ever yone else does i t ?  
Schools need t o  r edeve lop curr i culum for lar ger as pects o f  l earn-
ing�not j us t  ski l ls and facts . 
10 
Alexander Fraz i er , pr o fes�or of Eng-
l ish , Oh io State Un ivers i t y , Columbus , proposed six as�e c ts of lear n ing 
to r econs i der : (1) the goal o f  educat ion must be continuous gr owt h ; 
(2 ) the nature of l earning mus t  deve lop d i f ferent poss i b il i ty and pot en-
t ia l  o f  each learner ; ( 3 ) the mat er ials mus t be the ent ire env ir onmen t ; 
( 4 ) the methodology mus t pr ov i de many oppor tunit ies and exper i ences ; 
(5) the evaluat ion mus t be o f  the indivi dua l not the gr oup ; and (6) t he 
organi zat ion mus t prov i d e  r ooms for independent and group wor k . Frazie r
11 
9 
Ho l t , op. c i t . , p .  1 70 .  
lO
Alexander Frax ier , " I nd iv i dual i zed Instruct ion , "  Educat iona l 
Leadership , pp. 616-624, Apr i l , 1968. 
1 1
I b i d . 
9 
stated , " I f we do not see and accept the cha l l enge of curr i culum r e -
deve lopment o n  some such terms as these , ther e may.be thos e  less broad -
ly based than ours elves who w i l l  move into t he freed t ime and space 
w ith somethin g  or other , pr obab ly more and mor e of less and less . " 
Pr es en t  curr i culum and or gani zat ion does not meet the needs of 
each s tudent; a subst itute mus t be found . 
12 One sour ce pr es ented a 
poss ible solut ion t o  the prob l em .  
The alt ernat ive �! can see no other� is t o  have s choo ls and 
c lassrooms in wh i ch each chi l d  in his own way can sat is fy his 
cur ios i t y , dev e lop h is ab i l i t ies and talents , pursue his in­
t er ests , and from the adul ts and older childr en around him get 
a g l impse of the great yar iety and r i c hness of l i fe. In shor t , 
the school shoul d  be a great smor gasbord of intel l ectual , ar ­
t ist i c , cr eat ive , and athlet i c  act iv i t i es , fr om whi ch each c h i l d  
could tak e  whatever he want ed , and as much as h e  wanted , or as 
l i t t l e . 
"Noted educators
13 
d iscuss ed innovat ive teach ing techniques and 
the hi gh pot ent ial of indiv i dua l i zed ins truct ion as a v i ta l ly needed 
14 
tool for upgrad ing the qua l i t y  of ur ban schoo ls . "  Reasons for the 
indiv idua l ized ins truct ion pus h  ar e (I) mor e  mat er ia ls have been de-
veloped; ( 2 ) educators know mor e about the process of ins truct i on 
its e l f; ( 3 ) schools now r e c e iv e  mor e nat ional financ ia l  s uppor t ;  
12
Hol t , • t  222 op. C1 • , p .  . 
1 3
Wil l iam Leavi t t , " Ind iv idua l , Front and Center," Amer i can Edu­
cat ion , pp . 4-5 , Februar y ,  1 9 6 9 . 
14 
Howar d E.  Blake and Ann W.  McPherson , " Ind iv
_
idua l i zed Instruc-
t ion-Wher e ar e We? , "  Educat i ona l Techno logy , pp . 63-65 , D e cember , 1 9 69 . 
10 
(4) teacher-education institutions are preparing a "new breed" of 
teachers; (5 ) more community involvement has made parents question and 
critici ze today ' s  schools; and ( 6 ) teachers thems elves want to individ-
ua l i ze instruction. 15 One educator stated, " Individua lization of in-
struction becomes a necessity. It also becomes an exciting adventure." 
Definition 
Individuali zed instruction has a very obscure m eaning. The Indi-
vidua lized Instruction and Learning World Wide Association
16 
divided 
the term into two aspects . (1 ) The student must b e  able to progress 
from concept to concept without breaking the logical sequence of work. 
( 2 ) The student must progress at his own rate (as determined by a bili-
ties, motivation, interests and other factors ). Progression at one's 
rate is only one facet of any rea�onable concept of individualized in-
struction because the extent to which the student can deviate from 
content and style of course is still limited. 
"Individualized instruction
17 
is ·a multiple �tage decision process 
that is diagnostic, prescriptive and corrective in its use of 
15Marguerite Archer, " Individualized Instruction," Library Journal, 
90:1977-78 , April 15, 1965. 
16Glen F. Ovard, "A Model for Developing an Individualized, Con­
tinuous Progress Curriculum Unit Emphasizing Concepts and Behavioral 
Objectives," Individualizing Instruction and Learning, Provo, Utah: 
Individualizing Instruction and Learning World Wide Association. 
17rawrence M. Stolurow, " Defects and Ne eds SOC�TES, A Cornputer­
Based Instructional System in Theory and Research," Journal of Experi­
mental Education, pp. 10 2-117, Fall, 1968. 
psych o logica l information to make decisions about teaching." It in -
e ludes a diagnosis of indiv idua l pupi ls fo l lowed by prescriptions f or 
d. . d 1 
18 
in 1v1 ua groups. 
1 9  
I ndividua l ized instructi on "does not mean 
tutoria l arrangernent�nor su bgr ouping on a permanent or semipermanent 
basis." 
20 
The team members invo lved in the· Du luth experiments descri bed 
their concepti on of individua lized instruction in much detai l. 
An instructi ona l system is individualized when the character­
istics of each student p lay a maj or part in the se lection of o b­
jectives, materia ls, procedures, and time. It is individua lized 
when decisi ons a bout o bjectives and how to achieve them are 
based on the individua l student . . • .  Idea l ly individua lized i n­
struction means an arrangement that ma�es it possi b le at a l l  
times for each student t o  be engaged in learning those things 
that are m ost appropriate for himse lf as an individua l. This 
idea l can never be reached, of course. The best we can do is 
move toward it. 
11 
Because of the word individua lized many misconceptions have arisen; 
21 
but as one source stated, " Individua lized instruction does not mean 
the child works.a lone at a l l  times. It d oes n ot mean that the teacher 
relinquishes his responsibi lities t o  a machine or to teaching materi-
als." 
18 
J ohn M. Bahner, " Modern Goa ls of Secondary Education," Education, 
86 :270-73, January, 19 6 6 . 
19 Wo lfson, op. cit. 
20Esbensen, op. cit., p. 1 . 
21B lake and McPherson, op. cit. , p. 63. 
12 
Ind ividua l i zed ins truc t i on i s  teach ing one chi l d  what or d inar i l y  
is done wit h  30 or 40, but indiv i dual i zed instruct ion mee ts t h e  un ique 
needs of the ind iv i dual . Fraz i er
22 
de fined two kinds of indiv i dua l i zed 
instr uc t ion; t he k ind " that l eads to the ach ievement of mas tery in t he 
lesser learning;" and the kind " that leads to development or gr owth o f  
power i n  larger lear ning s ( the powers o f  cons c i ousness and res pons ive -
nes s of the wor ld i n  a l l  i t s  man i fold meanings) . "  
23 
Roach Van Al l en , pro f e s s or of economics at the Un iver s i t y  o f  
Ar izona in Tus con , d i f fer ent iated between indivi dua l i zed ins truction 
(teacher -dir ected pr ogram) and ind ividual i zed learning ( s tudent -dire cted 
program ) . I nd iv idua l i zed learn ing al lows s tudents to ask que s t ions � 
ques t ions l ike " Who am I" ?; " What can I do ?"; " What can I obs erve i n  
my wor ld?" ; " How i s  what I hear r e lated to pr int I see ?" ;  " How can I 
find what other peop l e  have said about things that int er e s t  me ?"; and 
"What is in my imag inary wor ld?" -and to f i nd answer s. 
Organ izat ion of Programs 
Some educator s ,  when conv inced that ind iv idua l i zed ins tr uc t i on i s  
a neces sary procedur e , rush into a pr ogr am that give s the s t udent s 
2 4  
complete freedom . Esbensen adv i sed a mor e  pr udent appr oach . 
22Fraz i er , op . c i t . 
23
Roach Van A l len , " I ndiv idua l i zed Instruc t ion or Learn ing , "  The 
Instructor , 78: 3 3 , 86 , November , 1 9 6 8 . 
24 
Esbensen , op. c i t . ,  p .  75. 
13 
Chi ldr en cannot s uddenly be turned loose to direct their own 
s choo l ing . The mat t er i s  not that s imple . What we need to do is 
provide a var i ety o f  learn ing act ivit ies that · ( l ) wi l l  be highly 
mot iva t ing , ( 2 ) wi .1 1  have enough s e l f -i ns truct iona l  featur e s  to 
eas e the prob lem of c lassroom management , ( 3 ) can accommodate a 
wide range o f  indiv idual d i f ferences , and (4) wi l l  encour age the 
accom p l i shment of wor thy ob j e c t ives . . . .  ( Ind ividua l i zed ins truc t i on 
mus t move ) gradua l l y  from t eacher -directed to sel f -directed a c ­
t ivitie s . 
2 5  
Each t ea cher mus t know why h e  want s  t o  indiv idua l ize instruct ion . 
2 6  
Th e  bes t way to s tar t i s  to wr i t e  obj ect ives i n  terms o f  obs ervab l e  
student behav ior . (1) What s hould the s tudent be ab le to do? ( 2 ) Under 
what condi t ions s hou l d  he do i t ?  ( 3 ) What is the minimum per formanc e  
level ?  ( 4 )  Obj ect ive s hould not name spe c i f i c  means o r  methods to b e  
used t o  avoi d  l im i t ing t eacher . ( 5 ) How can accompl ishment be mea sur ed? 
The cruc ial concept o f  indiv i dua l i zed instruct ion is the r e j e ct ion o f  
the idea that al l. learner s mus t move thr ough a pre determined s equenced 
curr ic ulum. Individua l i zed ins truct ion
27 
mus t encourage ind ividua l in-
teres t s , a llow for indiv idua l s ty le s  and respond to ind ividua l needs . 
2 8  
T. P. Nunn s ug ge s ted quest ions wh i ch would help t ea cher s p lan 
and evaluate their i nd iv idua l i zed pr ograms . ( 1) Ar e the ins truc t ional 
obj ect ives wr i t ten on paper ? ( 2 ) Ar e the content ob j ec t ives g iven to 
2 5
Berni c e  J. Wol fs on , " Pupi l and Teacher Ro les in Ind ividual ized 
Instruct ion , "  El ementary Schoo l Journal , 68 : 35 7- 366 , Apr i l , 1 9 6 8 . 
2 6Esbensen , c·t 3 op. 1 • , p .  . 
2 7  
Wolfson , " Ind iv idua l i z ing Ins truct ion , "  op. c i t . 
28 
Esbensen , op . c i t . , pp . v i i -v i i i . 
265655 
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the s tudent s? (3) Ar e  all s t udents expected to a chieve the same obj e c -
t ives? ( 4 ) Do a l l  s t udents us e t h e  same ins tr uc t i ona l mater ials? 
(5) Ar e  a l l  s tudent s  expected to fol low the same proc edure s  in the 
c lassroom? ( 6 ) Do all s tudent s work at each s ub j ect for t he same amount 
o f  t ime? ( 7 ) Do s tudent s  s pend mos t  of the ir c lassr oom t ime do ing that 
which everyone e l s e  is do ing? ( 8) May the s tudent have any par t in 
dec iding whi ch obj e c t ives he w i l l  be expected to achieve? ( 9) May t he 
student dec i de whi c h  mater ials he wi l l  us e in tr y ing to achi eve an 
ob ject ive? ( 10 ) May the s tud ent decide whi ch pr ocedure he wi l l  fo l l ow 
in attempting to ach i eve an ob j e c t ive? ( 11) May the s t udent d ec i de how 
much t ime he wi l l  devote to an ac t iv i ty? 
2 9  
S chub er t  and Tor ger s on suggested e i ght st eps i n  admin i s t er ing 
an individua l i zed r ead ing pr ogvam . 
( 1) Learn al l you can about the natur e of each chi l d  and h i s  
reading pr oblem . ( 2) Awar ene s s  of d i f f i cul t i es and hazar d s  to 
chil d ' s  pr ogr es s i s  not enough . Appr opr iate amel ior at ive or 
corr e c t ive meas ures mus t  be i n i t iated . (3) Bui ld a warm re­
lat ionship with each pup i l .  ( 4 ) Acquire and develop s e l f ­
d irect ive cor r e c t ive instruc t i onal mat er ials . (5) Be sur e  
ma ter ial i s  g eared to c h i l d ' s int e l l i gence level because s uc ­
cess helps s t udent . (6) Cap i ta l i ze on chi l d ' s  inter e s t . ( 7) 
Use a great var iety o f  r ead ing ma ter ia l s . ( 8) Evaluate mat e ­
r ial a t  fr equent interva l s . 
The student mus t he lp plan curr i culum so that he wi l l  s ee the 
value of i t . He mus t form h i s  own vi ewpo int�not neces sar i ly agree 
2 9Schubert and Tor ger s on , op . c it . ,  p .  64 . 
with his teacher. Teachers3 0  mus t be creative and shou
°
Id s trive to 
get s tudents to be cre� tive. 
31 The three s tages in individualized instruc tion are: (1 ) pre-
tutorial decisions�de termine assignmen t to learning s ta tion and edu-
15 
cational program to be used; (2) tu torial decisions�ei ther fixed logic 
and conten t, or al tered logic, al tered con ten t or altered logic and 
altered con ten t; and (3 ) program revisions. 
32 
Appropria te procedures 
for individualized ins t r uc tion are ( 1) grouping for diversi ty , ( 2 ) self-
selection in reading, (3 ) independen t work , and ( 4 ) conferences� 
one-to-one or small group. 
Often i t  is necessary to prepare the uni ts to be used in an in-
dividualized program. There are seven charac teris tics
33 
to a uni t 
prepared for such use. (1 ) The unit will s tate the broad educa tional 
objectives. (2 ) Specific behaviorial objec tives mus t also be explicitly 
stated for the s tudents. ( 3) A lis t of specific conc�p ts and skills 
to be learned should be followed by ( 4) a lis t of teaching-learning 
activities. Also the uni t should lis t (5). teaching-learning resources 
and (6 ) the performance measures. (7 ) Within each uni t should be 
30Bot ts, op. ci t. 
31stolurow, op. cit. 
32Wol fson, " Individualizing Instruc tion", op. ci t. 
330vard, op. ci t. 
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pro isions for individual differences and continuous progress which 
inc1ude a quantity and a quality standard. 
An integral part of an individualized program is constant evalu-
ation. "Evaluation
34 
must be a continuous process, including frequent 
conu:nunication between the student and the teacher, relying heavily upon 
student testimony both in word and action regarding his interest in the 
area of learning." To evaluate, the teacher should look at goals, ac-
tivities and student's attitude, and he should avoid comparing students. 
35 
The organization of the Franklin-Nettleton Project in Duluth was 
described in detail. "The Franklin-Nettleton project will be shaped 
so that the regular teacher, within the regular classroom, will have 
ful1 responsibility for the educational progress of all project stu-
dents assigned to him." In planning objectives the teachers kept the 
same curriculum; so only the context was new�not the content. The 
school did not set up special classes to group students of similar 
abi1ities. Fourteen educable mentally retarded students were put into 
the regular classroom. A resource teacher, an elementary counselor, 
and teacher aides were added to the staff. The students were self-
scheduled, and flexibility was the keynote in grouping. Teachers de-
veloped most of their own materials, and often they used student-to-
student teaching. Before beginning the new project, the teachers had 
34Botts, op. cit., p. 312 . 
35 
Esbensen, op. cit., pp. 30-75. 
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participated in in-service training programs. The project was de-
signed so that only a minimum of building remodeling was needed; some 
room partitions were removed, and outlets were installed. 
Another project in Duluth�Project Congdon
36
�involved a group of 
high achievers. "We felt an important measure of the success of Proj-
ect Congdon would be the extent to which students in the project de-
veloped the ability to undertake and complete a variety of independent 
learning activities." Characteristics of Project Congdon were: (1) in-
dividuqlized instruction was instituted; (2) student progressed at his 
own rate of learning; ( 3) a large assortment of materials were used; 
(4) flexibility was the key thought; (5) students were encouraged to 
make decisions as to how to complete assignments; (6) there were no 
self-contained classrooms; ( 7 ) regular staff meetings were held; and 
(8) many hours and much work beyond the usual call of duty were required 
from teachers. 
Individualized instruction changes the role of the teacher. The 
South Dakota Training School at Plankinton prepared a chart (see 
Figure 1) to show the role of teachers in their individualized in-
37 struction program. Many teachers think they would not have the time 
36 
Esbensen, op. cit., pp. 20-21. 
37"Individually Prescribed Instruction," South Dakota Training 






a. supervise uni t and 
post tests 
b. adminis ter oral 




39 ROLE OF THE TEACHER 
1 
DIAGNOSE PUP I L  STRENGTHS 
AND WEAKNESSES 
2 
a. background da ta 
b. placement test 
resul ts 
WR ITE IN ITIA L 
PRESCR IPT I ON 
INC LUD ING: c. pre- test 
WR I TE 
NEX 
5 
1. sel f-ins tructional 
work pages OR. 
2. manipulative devices OR 
3. group ins truc tion OR 
4. tutoring 
ANA LyzE STUDENT 
PROGRESS THRU A STUDY OF: 
a. worksheets completed 
b. time spen t 
c. pos t test 
G IVE 








·g .  
for ma terials 
read directions 
for. non-readers 
assign group ins truc tion 
encourage peer tu toring 
assign teacher tu toring 
conduc t large group evalua tions 
give oral checks 
4 
39"Individually P rescribed Ins truction, " op. ci t. 




The teacher should be reminded that an individualized appr oach 
t o  reading ( or any other pr ogram) is not in additi on t o  but in 
place of a large portion of the time devoted to gr ou p instructi on­
al practices. A redistributi on of time previ ously devoted ex­
clusively to teacher-directed grou p instructi on now emphasizes an 
early diagn osis to discover individual reading difficulties, f ol­
lowed by self-directed c orrective instruction. The.teacher dis­
covers that while supervising the activities of the n ormal and 
accelerated readers, retarded readers are successfully pursuing 
se l f-administering, c orrective material inde pendently. 
Student Achievement 
Evaluating student achievement to de termine what individualized 
instruction has accom plished is difficult because so many factors are 
present it is o ften im possible t o  isolate the cause o f  changes in be-
havior. 
40 
As Esbensen stated: 
It is di f ficult t o  state with assurance that individualized in­
struction i s  indis putably superior t o  traditi onal f orms of scho ol­
ing. As measured by a traditi onal kind of standardized achievement 
test ( Iowa
.
Test of Basic Skills), the results sho w  a general stand­
o ff in per formance. More over, _ we have been unable t o  find suitable 
tests in such areas as crea tivity, impr ovement in study habits, 
growth in acceptance of responsibility, and the like. 
3Bschuber t and Torgerson, op. cit;, p. 65 . 
40 Esbensen, op. cit., p. 11 9. 
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In the Congdon Project41 the group did well on the IOWA tests. 
Their scores were not ne:cessarily due to individualized instruction; 
but individualized instruction did not cause loss of academic achieve-
ment. The Duluth experiments suggested that some indications of 
success were: (1) drop in absenteeism, (2) decrease in window break-
age in project schools, ( 3 )  reports from parents, ( 4) reports from 
students, and (5) reports from teachers. The teachers found the "abil-
ity to take responsibility for learning varied enormously from student 
to student." 
Richardson42 reported a study (using a control group) that found 
the experimental students did as well if not better on grades, regents 
(statewide New York test), and achievement gains as did control students. 
Experimental students showed a gain in language after the second year. 
43 Remmers experiment showed abler students do better with recita-
44 tion and less able do better with lecture. Calvin, Hoffman and Harden 
found less intelligent students did better in authoritarian group problem-
solving than in permissive group problem-solving. 
41Ib1·d., 20 21 pp. - . 
' 
42 Don H. Richardson, "Independent Study: What Difference Does It 
Make?," The Bulletin of the National Association of Secondary School 
Principals, 51:53- 62, September, 1969. 
43 John, W. Minter, Editor, The Individual and the System. Boulder, 




If it is difficult to determine effects of ind.ividualized ins true-
tion on student achievement, what other advantages warrant the initi-
ation of such a program? Richardson
45 
claims, " It is now certain that 
more responsibility for their learning can effectively be placed on the 
more able and mature high school students." Individualized instruction 
provides new methods of awakening interests and talents and develops 
resourcefulness and self-guided learning. 46 Students learn to organize 





sense of self esteem and self worth. Through an individualized program
48 
"bright students will have advanced far more because they have been fre e 
to progress at a rate which is appropriate to their learning ability and 
in a sequence which avoids unnecessary repetition. The slow learner 
makes progress albeit at a somewhat slower rate." 
49 
Blake listed several advantages that individualization provided 
the student and the teacher. ( 1 ) The child could go at his own rate. 
(2) He can experience a one-to-one relationship with his teacher. 
45Richardson, op. cit. 
46Esbensen, op. cit. 
47Botts, op. cit. 
48Bahn •t er, op. c1 • 
49 Blake and McPherson, op. cit. 
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(3) He can receive immedia te response to ques tions and immedia te sa tis-
faction . (4 )  The s tuden t can be t ter unders tand the s tructure of the 
subjec t; and (5 ) he can s tudy some areas (his needs or interes ts) in 
greater de pth. ( 6) Each s tuden t can proceed as far as ability per mi ts. 
Advan tages for the teacher are: ( 1 ) he is.freed from teaching rou tine 
basic skills; ( 2 ) he can more accura tely mee t the needs of each s tu-
dent; ( 3 ) he is furnished wi th diagnostic devices; (4 ) he can spend 
more time with s tuden ts who need help mos t; (5 ) he can bring a s truc-
e 
tured, carefully though t-ou t program to his pupils; ( 6) he can e x-
perience a higher degree of job sa tisfaction; and (7 ) he can serve no t 
only as a lecturer, bu t also as a guide. Individualized instruc tion
50 
made teachers more aware of s tuden ts' differences. 
51 
Blake and McPherson summed up the advan tages. 
Not only will individualized instruc tional programs give the 
teachers a new s ta tus and role in the classroom, bu t they will 
bring a new e xci temen t in to teaching and learning, making i t  a 
trul y crea tive e xperience for teachers and children. 
Disadvan tages 
Despite the many advantages of individualized instruc tion, many 
disadvan tages must also be considered. As Richardson
52 
s ta ted, " Wha t 
50 Dayton G. Rothrock, " Teachers Surveyed: A Decade of Individ-
ua lized Reading�'� Elementary English, 45:754-757, Oc tober, 1968. 
51Blake and McPherson, op. ci t. 
52 Richardson , op. ci t. 
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they (students) should be experiencing�a challenge, stimulation, a 
taste of true scholarship, a sense of achievement�just never material-
ize in some independent study programs." 
Perhaps the reason for this lack of development was isolated by 
Wolfson5
3 
in her statement. "What a teacher is and does remains the 
crucial varia ble in the classroom." 
54 
Teachers' main problems were to 
keep quiet, to listen, and to question creatively. In an individualized 
setting the teacher needed honesty; he couldn't sidestep the issues. 
55 
Esbensen said, "Working with students in a genuinely individualized 
fashion is a complex task calling for sophisticated, professional skills 
on the part of the entire staff." He also concluded that we need ·a new 
form of teacher education. 
56 
Another reason for these disadvantages was the fact that "setting 
a student loose without guidance is a mistake." Sometimes in such a case 
students didn't work and should have been put on a definite work schedule. 
The major disadvantage to an individualized instruction program is 
the lack of adequate materials. "A highly individualized learning 
57 
program requires a rich provision of instructional materials within 
53wolfson, " Individualizing Instruction," op. cit. 
54wolfson, "Pupil and Teacher Roles in Individualized Instruction, " 
op. cit. 
55Esbensen, op. cit., p. 96. 
56
Ibid., p. 66. 
57Botts, op. cit., pp. 312-313. 
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the school, especially in the classrooms." Esbensen
58 voiced his agree-
ment: " In order to provide each student with the type of individualized 
instruction that he needs for effective learning, a wide assortment of 
materials and devices is required; and these things, these tools of the 
trade, have always been in short supply in most school systems." Specif-
ically prepared materials
5 9 
are essential and must be sequential. 
Available materials do not have or state objectives, and most subject 
texts are not at remedial reading levels. 
60 
The project Congdon had 
some poor busy work contracts, and only at the end of the year did 
students suggest contracts. 
61 
One source rather than list disadvantages questioned the basic 
idea of individualized instruction. 
Basically this paper questions the assumption that the ideal 
educational situation is one in which every .student has personal 
attention from his instructors. Rather, my thesis is that our goal 
is to educate each student to the best of his and our capacities. 
Personal attention is one means to that goal but not an end in it­
se1f. Different students need different things. Some may need 
individual attention from an instructor; but some don't. For some 
students at some times really personalized education may involve 
opportunities for independent study, for work in student-led 
groups, or for other types of learning involving less rather than 
� individual contact with faculty members. 
58 
Esbensen, op. cit., p. 19. 
5 9 Blake and McPherson, op. cit., p. 63. 
60 
Esbensen, op. cit., p. 21. 
61Minter, op. cit. 
Summary 
Most sources listed .many reasons for individualizing instruction, 
but few agreed on the definition of the term itself. Some authors 
included various methods of organizing an individualized program, but 
25 
most agreed that method also had to be ."individualized" by each teacher. 
Few statistics on student achievement were available because of a lack 
of measuring devices. Individualized instruction does not appear to 
be a panacea, and both advantages and disadvantages exist. 
CHAPT ER I I I  
INSTIT UT ING TH E PROGRAM 
In the spring of 1968, plans to individualize the English IV class 
at De Smet High School were begun. For four years prior to that time 
the ins·tructor had followed a basic literature text and a basic grammar 
text and had given daily assignments to the entire class. It was not 
due to a failure to impart knowledge of English facts, but rather to a 
belief that some students both above and below average were not achiev­
ing all they could, that the teacher decided to change the method of 
teaching. With the guidance of a former principal, the instructor set 
forth the objectives and prepared the necessary materials# The indi-
vidualized program has changed and grown each year from 1968 to 1971. 
Reasons for Change 
The new method of teaching English IV was �nstituted for several 
specific reasons. The above average students needed to do little work 
outside class to earn A's, and often they appeared bored during class 
discussions. Some of these same above-average students achieved A's 
by merely following very exact directions. One boy in particular . 
27 
needed t o  constan tly ask " Does this l ook right?" or " I s this right?" 
When faced with making t he decision himse lf, he became flustered ; yet 
he received A ' s in all of his c l asses . A change was needed to chal lenge 
the above-average students and to deve lop their decision -making ability . 
The below-average students often found the wor k so difficult that 
they dri fted further and further behind and finall y  gave up . These 
s t udent s  who could not read a newspaper accur �te l y  did not comprehend 
much o f  the literature ,  nor did they care t�at they did not compr ehend . 
The r hyme scheme of a poem or the symbo l ism in Macbeth he ld no r ele-
vancy in their lives . A change needed to be- made to motivate the below-
average students and to teach them more relevant material. 
The existing Engl ish program was aimed at the . " average studerits ; "  
and yet , i f  one can consider gr ades a guide to being average , ther e were 
fewer " C  st udents" in the English c lasses than there were any other grade 
s t udents . An analysis of the honor roll lists and of the fail ing lists 
showed that this phenomenon was not only in the English classes , b ut was 
occurring generally in other classes also. I f  the English pr ogr am was 
appl icable to teaching only the small est per centage of students , then a 
-
change must be made. 
Organiza tion of the Pr ogram 
To be able to or ganize the new program, the teacher first listed 
the obj ectives for English IV . These obj ectives were: 
1 .  To stimulate the student ' s  desir e to read as a for m of enter-
tainment . 
2 .  T o  teach the st udent to express himse l f  c l earl y  and con cisely 
both orally and written. 
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3 .  To deve l op a sense o f  sel f -responsibilit y  in each s tudent re ­
garding h i s  use o f  time and his achievement . 
4 .  To cha llenge the best s t udents .  
5 .  To provide success for t he slower s tudent s .  
6 .  To prepare college-bound s tudents for college. 
7 . To prepare non-college -bound s t udent s for job and/or lei s ure-
t ime requirement s . 
Wit h  these objectives in mind , t he instructor selected the litera­
ture nece s sary for the college -bound s tudents. Much of the busy work , 
such as outlining sections or answeri ng quest ions at t he end of t he 
chapters was discarded ; and some o f  the literature was el iminated ( See 
Figure 2) . Then the instructor prepared a s tudy gu ide for each un i t . 
Each s tudy gu i de conta i ned (1) leading · ques t ions tha t would hel p  t he stu­
dent interpret the l i tera t ure i f  he needed help , (2) a suggested maximum 
time to insure all uni t s  wou l d  be completed in a year, (3)  the met hod that 
wou ld be used t o  evalua t e  the s t udent ' s  achievement , and ( 4 )  sugge s t i ons 
for additiona l projec t s . 
Usually the s tudent was given a tes t to measure if he had compre­
hended t he unit , but his grade was based on the number and the qualit y o f  
his addit i onal projects as well as t he tes t score . To receive a B ,  a 
s tudent had to have a 9 03 on t he tes t and do one addit i ona l proj ect. To 
receive an A, he had to have a 9 03 on the test and do two add i t i ona l 
project s .  
Only four grammar uni ts were requ i red of the college-bound s t udents . 
These four pertained to composition and were graded on the qualit y o f  
2 9  
F I GURE 2 
ENGL I SH IV LITERATURE CURRICULUM 
INDIV IDUALI ZED LI TERATURE 
Anglo- Saxon Period 
Beowul.f 
Re lat ed Pro jects 
Medieval Period 
Canterbury Tales 










Related Pro je cts 
:Eigh teen th Century 
Defoe 
Addison & Steele 
Pope 
Gul liver's Trave is 
Boswell 
Goldsmi th or Sheridan 
Rel ated Proje cts 
Romanti c Age 
Wordsworth ( 2  poems) 
Col eridge 
Byron 
She l1ey ( 1 poem) 
Kea ts ( 2  poems) 
Rela-t.ed Proj ect s 
TRADI TI ONAL LITERATURE 
Anglo- Saxon Period 
Beowulf 
Seafarer (short poem) 
Medieval Period 
Canterbury Tales 
Ballads (4 short poems) 




Marlowe and Raleigh ( 2  short poems) 
Sele ction from King Jam es Bible 
Bacon ( 1 essay) 
Seven teenth Century 
Cavalier po ets 
Pil grims Progre ss 
Pepys Diary 
Paradise Lost 
Milton ( 2  poems) 
Dryden ( 1 short poem) 
Donne (1 short poem) 
.Eighteenth Century 
Defoe 





Johnson's Dictionary (excerpts) 
Pope (1 poem) 
Romanti c Age 
Wordsworth (4 poems) 
Coleridge 
Byron 
Shelley ( 3 poems) 
Keats ( 3 poems) 
Lamb (1 essay) 
F IGUR E 2, Continued 
IND I VIDUALIZE D L ITERATUR E  
Vi ctorian Period 
Two essays 
Tennyson 
E. B .  Brown ing 
R .  Browning 
Hardy 
Related Pro jects 
Modern Age 
Nine short stories 
Related Projects 
One full-length play 
Related Projects 
Six poets 
Related Pro jects 
Four non- fiction selec ­
tions 
Related Pro jects 
TRADITIONAL L I TERATURE 
Romantic Age, con tin ued 
Southey ( 1 poem) 
Hood ( 1 poem ) 
Gray ( 1 poem ) 
Blake (3 short poems ) 








D i ckens (excerpts from Pickwick 
Papers ) 
Gilbert ( 2 short selections ) 
Stevenson (short story ) 
Kipling (short story ) 
Modern Age 
E ight short stories 
One f ull-length play 
Two one-act plays 
S ixteen poets 
Six non -fiction selections 
3 0  
31 
t he compositions . Rather t han prepare a study guide , the teacher as ked 
the students to do the entire chapter from the text. Other requirements · 
for c o l lege-bound students were s ix book reports , ten vocabular y words 
( o f  the st udent ' s  choice ) a week, and a research paper. (See Figure 3) . 
Figure 3 
E NGLISH IV GRAMMAR REQU IREMENTS 
Individua l ized Grammar 
Six chapters on wr it i ng 
Five chapters on sentence 
str ucture 
Term pa,.per 
S ix t heme s 
Three bus ines s l etters 
Shor t story 
340 vocabulary words 
Related projects 
Trad i t i ona l Grammar 
Six chapters on writing 




T hree bu sines s letters 
Eight chapters on parts o f  s peech 
1 5 0 voc�bulary words 
Much the s ame procedure was fol lowed in selecting the curricul um 
for the non -co l lege-bound students .  Grammar chapters concerning busi-
nes s  letters, j ob interviews , and communication were required. No 
specific literature was requir ed; students were told to r ead as much 
as pos sible. They were given the choice of reading the s ame literature 
uni ts as co l lege-bound students or reading books and stories more appro-
priate to their reading abil ities. 
When schoo l started in the fall o f  1 9 6 8 , each s enior was given an 
Englis h fo lder which inc luded study guides for each o f  the units , the 
requirements for t he entire year, and the grad ing criteria that would 
be used. Students were told t hey cou l d  work individual ly or in s ma l l  
groups . They co u ld do any uni t  any time they wished and . do i t  as 
qui ckly as they w ished . They would work in the English classroom for 
the per iod of time indica ted on the school's schedule, and the teacher 
would be availa ble any time d uring tha t period to answer questions or 
participate in small group discussions. 
Ea.ch day s tudents came into class and worked individually or in 
groups as they desired . The teacher walked around the class helping, 
suggest ing , par ti cipating in discussions, tes ting or doing whatever 
32 
needed . to be done . At one desk the teacher would help correc t dangling 
verbal s r a t  ano ther table dis cuss the femininity of I.a.dy Macbe th, and 
at an other check no tecards for a research paper. Some s t uden ts t he in­
structor would avoid interrup ting beca use they were diligen tly working, 
while others the teacher constan tly checked and prodded. 
The sel f-pac ing program was ins tit u ted in a self-con tained class ­
room and within a traditional class schedule . . There were three sections 
of English IV ranging in size from seven teen to thir ty st uden ts. The 
class p eriod was for ty-five minutes long. The self-con tained classroom 
was large and was theore tically divided in to three areas; the q uie t 
area for reading or writing , the dis cussion area , and the audio-visual 
area . In the aud io -visual sec tion were a filmstrip projector, a tape 
recorder , a record player and a smal l lis tening la bora tory. Any of 
these machines could be use d by one s tuden t or a group o f  s t uden ts 
wi thout dis t ll! bing th e res t of the class. 
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To facilit ate the program , the school purchased several new mate­
rials . (1) Five copies of each of five different literature texts were 
ordered i n  order to give students a choice of which text they wanted to 
use . ( 2 ) Two series of literature texts at a h jgh interest, low read ­
in g level were purchased to provide more material for below aver age 
students. ( 3 ) The fifty-four volume set, Great Books of the Weste rn 
World, were purchased for use as refere nce books. (4) A small listen­
ing laboratory with te n outlets was also acquired. 
Th is form o f  self -pacing was not completely satisfactory. (1) 
Some students finished a year ' s  work in only a semester; but due to 
s choo l policy, they still h ad to attend English class for the rest of 
the year. ( 2 ) I ndividual student needs were still ignored because the 
pro gr am was planned for two groups of students. (3) Although students 
wer e given more responsibility for the use of time , they s till had 
littl e or no voice in choosi ng curriculum, pla nning objectives, or 
evaluating achievement . (4) Very few students actually used the study 
guides because they appeared too difficult or too time -consuming . 
These four o bservations were used as the basis for changing the pro-
gram for the fol lowing year. 
In the fal l of 1 96 9 , the English IV program developed into indi -
vidualized instruction. After administering and analyzing a teacher­
made st udent opinionaire, the teacher arbitrarily assigned the first 
unit to each st udent or grou p of students. During the time the 
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s tudents were working on the first uni t, the teacher held an individual 
conferen ce wi th ea ch s tuden t to �hoose and plan the curriculum for tha t 
s tudent. There were no u ni ts that everyone had to comple te. Af ter the 
comple tion of the firs t uni t, s tudents star ted work individually or in 
small groups on the curri culum they had helped select and plan. 
Under the individualized method of ins truc tion, the teacher was 
always presen t i n  the room to give help, suggestion, praise or rep ­
rimands as was demanded. If a s tudent ' s  curri culum was no t sufficient 
or correc t, the teacher and s tuden t jointly agreed on the change. If 
the s tuden t could no t use his time w isely, the teacher and s tudent 
join tly agreed on regular daily assignm en ts . The teacher ' s  role was 
one of diagnosing the s tuden t ' s  areas of weakness, prescribing un its 
to help correc t the weakness, and evalua ting progress. 
Summary 
T nere were many reasons for changing from a traditional to an in-
dividualize d English program. Af ter analyzing the tradi tional program 
a nd listing the obje c tives, the researcher initiated an indiv idualized 
me thod of English ins tru c tion for seniors in De Sme t High School. The 
program i tself changed a nd expanded each year as the teacher continued 
to analyze the results. 
CHA PTER IV 
EVALUATI NG THE PROGRAM 
Evaluat ing the suc c e s s  or fai lur e  of the program was ver y  d i f f i ­
cult . Few s tandar d i ze d  t e s t s  evaluate t he areas cover ed in the ob j e c ­
t ives • . Al l s tudents i n  D e  Smet do take the Iowa Test of Educat i ona l 
Development , and some take t he Amer ican Col l ege Test ; but because the 
Iowa Tes t  o f  Educat ional Deve lopment i s  adminis t ered to the e l eventh 
grade and t he Am�r i can Col lege t e s t  is taken be for e the end o f  t he 
twel fth year , these two achiev ement tests could not be us ed to evaluate 
the indivi dua l i zed ins t r uct ion program . 
Instruments Us ed 
The r e s ear cher used two t ypes of evaluat ion ins tr
.
uments . ( 1 )  An 
accurate recor d  o f  uni t s  s tud i e d , pro j ects accompl ished , and books 
read was kept and ana lyzed . ( 2 ) A que stionnaire was admini s t er ed to 
students at the beginn ing o f  the 1 9 70-71 s chool year and at t he end of 
the 1 9 70 -71 s chool year t o  determine s tudents '  att itudes toward Eng l i s h  
an d  t h e  ind ividua l i zed i ns truc t ion program . 
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Student Ach ievement 
The ins tructor ' s  f i r s t  ob j ec t ive was to s t imul at e the student s '  
des ires to r ead a s  a form o f  enter ta i nment . Recor ds wer e  kept to de­
termine if the s t udent s wer e  r ead ing as much i n  the ind iv idua l i ze d  
program as in a trad i t i ona l program . To determine the amount o f  r ead ­
ing , the ins tructor k ept a r ecord of all books ( f i ct ion and non-f i c t ion ) 
which each s tudent r ead in the individua l i zed program . Tabl e  I was d e ­
s igned to compare the number o f  books read in a trad itiona l c las s in 
De Smet with t he number r ead in the ind ividual i zed c lass . The number 
of book repor ts comple ted in a year of trad i t ional Eng l i s h  at De Sme t 
was four to s ix depend ing on t he teacher ' s  requirements .  No other 
books bes ides the ba s i c  anthol ogy wer e  s tud ied as par t o f  the cur r i cu­
lum in the trad i t i ona l senior Eng l i sh c las s ; therefor e , the total books 
s tudied by the s t udents in trad i t i ona l Engl ish could be as few as four 
or as many as s ix .  
In the ind i v i dua l i ze d  Eng l i sh pr ogram no book r epor ts wer e  ass i gn­
ed , but s t udent s were asked to r ead whenever they had t ime . To have 
the book r e cor ded as a book r e por t , the s t udent had to wr i te an eval -
uat ion or have a confer ence w i th the ins tructor . The average number 
of books r ead by the senior s in the individua l i zed pr ogram was 9 . 8 �an 
increase o f  3.8 over trad i t i ona l c las ses r equir ing 6 book repor t s  and 
an increas e of 5 . 8  over trad i t iona l c lasses r equir ing 4 book r epor t s . 
The students also s t ud ied nove ls in relat ion to c lass uni ts , the s e  
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books incr eased t he average number of books r ead to 12. 2 or a total in-
crease of from 6.2 to 8 . 2  more books read in the individual ized progr am 
than in the pr ev ious trad i t i ona l pr ogram . By means o f  the conferenc e s  
and t h e  wr i t ten evalua t i ons , t he instructor and student commun i cated 
about more books in t he indiv i dua l i zed · program than they had in the 
tradit iona l program . 
TABLE I 
COMPAR I SON OF BOOKS READ I N  TRADI TI ONAL 
AND I ND IV IDUALI ZED PROGRAMS 
Trad it iona l I ndividua l i zed 
Number o f  book r epor t s  4-6 9 . 8  
Number o f  books as c las s uni t  0 2 . 4  
Total books s tud ied 4-6 12 . 2  
S ince average s can be swayed gr eat ly by extr eme highs or lows , a fur -
ther s tudy was made to de termine i f  a maj or i t y  of the students wer e r ead-
ing more than the 4 t o  6 books required in tradit iona l Engl i s h . Tab le I I  
was prepar ed to show the p er centage of s tudents reading mor e or fewer 
than 4 to 6 books . Ten per cent of the students had r ead fewer t han 
four books for book r epor t s ; but only 33 of the students had r ead fewer 
than four total books ( the minimum r_equirement in the trad i t i ona l c la s s -
e s  in De Smet . ) Th ir ty -three per cent of t h e  students read fewer t han 
s ix  books for book r epor t s , whi l e  only 173 of the students read fewer 
TABLE I I  
NUMBER OF BOOKS READ BY SWDENTS I N  
I ND IV I DUALI Z ED ENGLISH PROGRAM 
Books r ead 
Mor e  than 6 book r epor ts 
Six book repor ts 
Fewer than 6 book r epor t s  
Fewer than 4 book r epor t s  
Mor e  than 6 total books 
Fe1wer than 6 total books 
Fe
'
wer than 4 total books 
Doubled minimum book r epor t r equir ements 
Doubleo minimum total books r ead 
Number 









1 9  
2 7  
STUDENT OPI NION REGARDI NG READ ING 
Answer to que s t i on 
Have r ead mor e in ind ividua l ized 
Eng l ish than in pr ev ious trad i ­
t ional Engl ish 
Have r e�d less in indiv i dua l i zed 
Eng l ish than in pr evious trad i ­
t iona l Eng l ish 
Fai le d  to answe r  
Enj oyed read ing mor e in individua l i zed 
than in trad i t iona l  
No change in at t it ude towar d r eading 
Enj oyed reading less in ind iv idua l i zed 
than in trad i t iona l 
Read ing compr ehens ion has impr ove d  
Read ing compr ehens ion has not improved 
Uns ur e  if impr ovement o ccur r ed 
Number of student s 
185 




















76 . 63 . 
22 . 03 
1 . 33 
75 . 53 
1 3 . 73 
10 . 83 
75 . 53 
22 . 03 
2 . 53 
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than s ix total books ( the maximum r e quirement in the prev ious trad it i on­
al c lass es . ) Of the total c lass , 333 of the s t udents r ead fewer than 
six books for book r epor t s , 93 r ead only s ix books for book repor t s , 
and 58 3 r ead mor e than s ix books for book r epor t s . Near ly thr e e - f i fths 
of the seni ors in De Sme t wer e r ead ing more books in t he ind iv i dua l i zed 
program t han the number o f  books t hey were r equir ed to r ead in the tra­
dit ional program . 
Many o f  the studen t s  s i gn i f i cant ly increased the number o f  books 
they read . Twent y - s even per cent o f  the student s read twi c e  as many 
books for book r epor t s  as t he minimum number r equired in the prev i ous 
tradi t iona l Eng l i s h  c las s , and 393 of the students read twi ce a s  many 
books as had been s t ud ie d  in t he pr ev ious trad it iona l program in De 
Smet . At l eas t par t o f  t he f ir s t  obj ective s eemed to have been met �  
the students were r ead ing mor e . 
The pos s ib i l i t y  exi s t ed that the student s had always read more 
than 6 books but had not r epor t ed on more than the 6 r equir ed . An­
other t ype o f  s t udy was needed to det ermine -i f  the students actua l l y  
were r ead ing mor e , i f  t hey wer e enj oy ing r eadi ng more , and i f  they were 
improving in r eading c ompr ehens i on . To measur e these three aspec t s , 
the r esear cher des i gned a que s t i onna ire and adminis tered i t  to the 
student s .  The r es u l t s  o f  t hat que s t ionnaire appear in Tab le I I I . 
In the student ques t ionna ire g iven to 2 4 1  s tudents who wer e in the 
individual i zed program for the f i r s t  year , 185 s tudent s or 76 . 63 
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answere d  they had read mor e t h�n they had in previous year s ; 5 3  s tu­
dents or 223 answer ed t hey had r ead less ; and 3 s tudents or 1 . 33 fa i l ed 
to answer . The ind iv idua l i zed pr ogram d i d  increas e the student s '  r ead-
ing . Of the s e  2 41 s tudent s , 1 82 or 75 . 53 answered they had enj oyed 
reading mor e t h i s  year in individua l i z�d Eng l i s h than they had in pr e ­
vious year s i n  trad i t i ona l Eng l ish ; 33 s tudent s or 1 3 . 73 answer ed they 
enj oyed it the same ; and 2 6  s tudents or 10 . 83 answered they enj oyed it 
les s . The s t udents were r ead ing more and enj oy ing it mor e . One hun­
dred e ighty-two s t udents or 75 . 53 also answered they had improve d  in 
read ing compr ehens i on ; 53 student s or 223 answered they had not im­




e r eading now , but it was not becaus e r ead ing books 
was a l l  they were r equired to do . They were also requir ed to complete 
cer tain units . Char ts compar ing t he un i t  r equirements of the indiv id-
ual ized Engl ish pr ogram with t he tradit i ona l Engl ish program were s hown 
previous ly in this s t udy in F i gur e s  2 and 3 on pages 29 , 30 , and 3 1 . 
Mos t s tuden t d id mor e wor k in ind iv idua l i zed Eng l i s h  than t he y  d i d  
i n  trad i t i ona l Engl i s h ; they did t he uni t  plus the re lated pro j e c t s  for 
each uni t . In mos t  l i t eratur e  uni ts , t he s tudents stud ied as many works 
and author s as were r e quired in the trad i t i ona l c lasses ; but they a l so 
did related pr oj e c t s  in each uni t . The s e  pr oj ects might be fur ther 
reading , i l lus trat ions , r e s ear ch work , or model cons truct i on . Wor k 
required in grammar and compo s i t ion in the ind ividual i zed Eng l i s h  was 
equal in amount t o  t hat in trad i t i ona l Eng l ish except in the area o f  
par ts o f  speech . Student s i n  trad i t iona l grammar had to s tudy par t s  
o f  s pe e ch , but i n  indivi dua l i zed grammar s tudent s only s tud ied par t s  
. of speech i f  their wr it ing showed a need for such s tudy . The s tudents 
in ind ividua l i zed grammar did many extra re lated proj ects�us ua l l y  
compo s i t ions �that t he s tudent s i n  trad i t iona l grammar did not do , and 
the s t udent s in ind iv idua l i ze d  Eng l i s h  wer e  required to s t udy more 
vocabulary wor ds than the s tudent s in trad i t iona l Engl ish wer e . 
The required amount o f  wor k was done in a s hor ter t ime in t he in-
dividua l ized pr ogram than in t he trad i t ional pr ogram . Although e i ght -
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een weeks had been us ed t o  cover t he l it eratur e  un its in the trad i t i ona l 
class in De Sme t , 6 33  of t he s tudent s in the ind iv idual i ze d  pr ogram 
comp leted t he same un i t s  p lus the r e lated pr ojects in four teen weeks . 
The amount o f  wor k  done in grammar , compo s i t ion and vo cabulary was done 
in f i fteen weeks in ind iv idua l i zed Eng l i s h  and in 18 weeks in trad i t ion ­
al Eng l ish . Because the s tudent s d i d  their . grammar in 1 5  weeks and 
the ir l it er atur e  in 14 weeks , they had 7 weeks to study uni t s  t hat 
part icular ly interes ted them . Some chose wor l d  l i teratur e , s hor t 
stor i e s , poetry , nove l s , or cr eat ive wr i t ing . 
I n  trad i t ional Eng l i s h  t he t eacher was lectur ing to the c las s or 
conduc t ing c lass d i s cu s s ions at l east par t of t he per iod ; however , in 
indivi dual i zed Eng l i s h  thi s t ime was g iven to the student s to use to 
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work on the ir uni t s . The ext ra t ime availab le may have been one fac tor 
which caused the amount of wor k done in ind iv idua l ized Eng l i s h  to be 
more than that done in trad i t iona l  Engl ish . 
The third obj e c t ive of the res ear cher was t o  develop a s ens e o f  
self-respons ibil ity i n  e a c h  s t udent regarding h i s  us e of t ime and h i s  
achievement . To accomp l i s h  this obj e c t ive , the ins tructor allowed t he 
students to make as many d e c i s ions as pos s ible . To evaluate the s t u­
dent s ' opinions r egar d ing the ir de c i s ion making abi l it ie s , the re­
sear cher admin i s tered a que s t i onnaire , compiled the resul t s  and 
prepared Tab le IV . 
On the que s t i onna ir e ,  1 79 s tudents or 74 . 73 answered they had 
learned to p lan their own c las s act ivit ies ; 5 1  s tudent s  or 2 1 . 33 an­
swered they had not l earned to plan act iv it ies ; and 11 s t udent s or 4 . 63 
fai l ed to answer . When que s t ioned i f  i t  was now eas ier to make dec i ­
s ions r egarding c la s s  act iv i t ies and use of free t ime , 1 8 0  s tudent s or 
75.13 answered it was ; 5 3  student s or 223 answered it was not ; and 8 
student s or 3 . 33 fai led t o  answer . In the indiv idual ized program , s tu­
dent s were r ece iving the oppor tun i ty to make mor e dec i s ions than in a 
tradi t iona l c las s ; and mos t o f  the s t udents thought i t  was becoming 
eas ier for them t o  make dec i s ions and to plan act iv i t ies in Eng l i s h . 
TABLE IV 
S1UDENTS ' OP INIONS CONCERNING 
DECI S I ON MAKI NG 
Answer to quest i on 
Have l earned to plan own 
act ivi t ies 
Have not l earned t o  plan 
o� act ivi t i e s  
Failed t o  answer 
F ind de c i s ion-making eas ier 
Do not find de c i s ion -mak ing 
eas ier 
Failed to answer 
Ab il ity, Achievement and At t i t ude 
Number of s tudents 
179 
5 1  
1 1  
180 
5 3  
8 
Per centage 
74 . 73 
2 1 . 13 
4 . 63 
75 . 13 
22 . 03 
3 . 33 
The res ear c h  of l i t eratur e  ind i cated a common be l i e f  that the 
s lowe s t  student s would do the leas t work and the br ight est s tudent s 
would do the mos t  wor k . A s tudy was made to determine i f  the above-
average students achieved more than the below-average students in the 
indivi dual ized pr ogram . Us ing the scores o f  the Lor ge-Thor nd ike in-
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tell igence test wh i ch had been admin i stered in De Sme t High S chool , the 
resear cher d iv ided the s en i or Engl i s h  c las s into f ive groups . The ob-
s erver found that t he s uper i or s tudents wer e not the student s who r ead 
the mos t ; in fac t , they tende d  to r ead fewer books than the average and 
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sl ightly above-average groups . The highes t group of s tudent s averaged 
only two mor e book r epor t s  per s t udent than the lowest group of s t u-
dents d id , and they average d only 3 . 5  mor e total books r ead . Member s 
of the highest abi l i ty gr oup did not achieve the mos t in t he indiv � d --
ualized program in De Sme t . 
TABLE V 
AMOUNT OF READ I NG W ITHIN ABI LITY GROUPI NGS 
Number of Ver ba l  I Q s cor es Number of book Total number 
students reports o f  b ooks read 
5 80-89 6 8 
7 9 0-99 6 . 5 9 
18 100-109 1 0  1 2  
1 8  1 10 - 1 1 9  9 . 8  12 
10 12 0- 1 39 8 . 1 1 . 5  
Us ing the same grouping s , the resear cher examined the s t udent s '  
questionna i r e s . Al l o f  the l owe s t  group o f  s tudent s said t hey had r ead 
more in the indiv idua l i zed Eng l is h  pr ogram than in prev i ous trad i t iona l 
programs and they had r ead because they enj oyed read�ng . Severa l  s tu-
dents commented : 
I fee l  that I don ' t have to r ead this year . Tl'!i s  i s  r eal ly d i f ­
ferent ; a l l  my other year s we wer e j us t  as s i gned�rnaybe one book 
per nine weeks . I r ea l l y think I have done bet ter in read ing , 
and I feel I ' m  beg inn i ng to be able to read mor e · f luent l y . I 
really read on my own , be cause I want to read . 
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Of the hi ghest group , however , on ly 803 thought they wer e read ing mor e 
in the individua l i zed program than in the prev ious trad i t iona l program ; 
and t hey complained about the work . 
We have to put i n  too many hour s to get an A or a B .  We s pend 
more t ime on our Eng l i s h  than any other sub j ec t . Eng l i s h  isn ' t 
t he onl y  s ub j ect we ' r e taking . 
The study in De Smet d i d  not s how any thing to de finitely s uppor t t he 
popular bel ief that ind i v i dua l ized ins truc t ion is bes t for the mos t  
able student s .  
Student Opin i on 
Results o f  another ar ea o f  evaluat i on�s tudent opinion �was 
sunnnar ized in Tab l e  V I . Of t he 2 41 s t udents surveyed , 1 0 6  or 443 
l iked the individua l i ze d  Eng l i s h  be t ter than the pr evious year s o f  
trad it 1ona l Eng l i s h . Sixty -two s tudent s or 25 . 73 had alway s l iked 
Eng l ish ; 31 s tudent s or 12 . 93 l iked the individual ized Eng l i s h  les s 
than other year s o f  trad i t i ona l Eng l is h ; 2 6  students or 10 . 83 had a l -
ways d i s l iked Eng l is h  and i 6  s tudent s  or 6 . 6% d i d  not answer . Thr ee 
of every four s t uden t s  whos e  at t i tudes had changed , l iked ind ividua l -
i zed Engl ish bet ter t han trad i t iona l _Eng l is h . Since the ins t r uc tor was 
the same in the i nd iv i dua l i zed and the trad it ional Engl i sh pr ograms , 
i t  seemed apparent t hat the indiv idua l i zed Eng l i sh program d i d  bene f i t  
the students �at lea s t  i� t heir at t itudes toward Engl ish . 
TABLE VI 
ATTI TUDES TOWARD ENGLISH 
At t i t ude Number of Student s 
Liked ind iv i dua l i zed Eng l i s h  bet ter 
than trad i t ional 106 
Have a lways l iked Eng l i s h  62 
Liked individua l ized Eng l i sh l e s s  
than tradi t iona l 31 
Have always di s l i ked Eng l i s h  2 6  
Fai led t o  answer 1 6  
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Per centage 
44 . 03 
2 5 . 73 
12 . 93 
10 . 83 
6 . 63 
The at t i tudes o f  the ab i l ity gr oups of student s wer e a l s o  anal yzed. 
Eighty per cent of t he lowe s t  group changed their at t i t udes toward 
English and l i ked the i nd ividua l i ze d  Eng l i s h  bet ter than trad i t i onal 
English ; Students commented , " The new system makes i t  eas ier to do your 
work , and you ge t the grade you wor k for . "  In the h ighest gr oup the 
oppos i t e  was true ; 503 of the s t udent s l i ked ind iv idua l ized Eng l i s h  
less than trad i t i ona l Eng l i s h . The ir ma in r eason was summed up by one 
of the group who said : · " I t ' s too much wor k . "  
One o f  t he r eas ons s t udent s l iked ind iv idua l ized Eng l i s h  mor e was 
that there was mor e commun i cat ion . be tween teacher and s t udent s . One 
hundr ed s event y - two s t udents or 71 . 43 said they had had mor e commun i -
cat ion with t he teacher i n  ind iv i dua l i zed Eng l i s h  than . they had had 
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with other teacher s  in trad i t iona l c las sr ooms . Forty- four students 
or 18.23 said they had had less communicat ion , and 2 5  ·student s or 10 . 43 
said they had had the . s ame amoun t of commun i cat ion . I f  teaching o c c ur s  
through commun i cat i on be tween s t udent and t eacher , ther e was more op-
por tunity for t each ing in the indiv idua l i zed program . 
TABLE V I I  
COMMUNI CATION WITH TEACHER 
Amount of Commun i ca t i on 
-Mor e communi cat ion wi t h  t ea cher 
in indiv idua l i zed 
Less communicat ion with t eacher 
in ind iv idua l ized 
Same amount o f  communi cat ion as 
in trad it ional 
Student Quotat ions 
Number of Student s  
4 4  
2 5  
Per centage 
18. 23 
1 0 . 43 
Perhaps the mos t  enl i ghtening evaluat ion of the ind iv idua l i ze d  
program wer e  the actua l  comments of the s t udents .  The fol lowing quo -
tat ions wer e s elected fr om the student s ' quest ionnaires to he lp s how 
the student s '  opinions . 
(1) Many of the s tudent s commented on the teacher -student c on-
ferences . 
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Teacher s and s tuden t s  c ommun i cate eas ier now than other years . 
Conferences help� the other years talking ind ividua l ly was n ' t  
eas y . 
Thi s  year our confer ence s  pr ov ide a good t ime to talk t o  
teacher s . I enj oy t h i s . I somet imes feel I get more out o f  
t he confer ence s  than t h e  unit . 
I d idn ' t have c onferences other years . I d idn ' t talk ind i ­
v idual ly to tea cher s . 
You can have c onferences and ta lk to your t eacher s ; you us ed 
to have to wai t  for the teacher to come and talk to you . 
I ' ve talked mor e thi s  year to an Eng l i sh t eacher than I have 
in the last t hr ee year s . 
This year we have confer ence s at the end of the un i t s  to ex­
press our fee l ing s ( good or bad ) towar d the uni t . 
In thi s way you may ask que s t ions at l east s emi -pr ivately s o  
peo pl e  won ' t t h ink y ou ' r e  a n  idiot . 
In the l e c t ur e  Eng l i s h  you l i st ened and answered , but d i dn ' t 
que s t ion . Thi s  year you can . 
Becaus e  I g e t  to talk indiv idually wi th the t eacher s about my 
units , t hey c an t e l l me how to improve . .  
When we d o  t h ings now , we ' ve got the teacher r i ght there to 
talk to . 
I l ike t he confer en ces , talk ing with the teacher . 
In confer ence s , I ' m  not afraid to tel l how I feel . 
Somet imes in y ear s pas t  the teacher s couldn ' t r ea l ly under ­
s tand th ings I wr ote , but now I have a chanc e  to exp la i n . 
I f  you don ' t under s tand something , you can have a confer ence 
and talk thing s over . 
Conferenc e s  are informa l ; and be caus e they ar e j us t  a general 
conversat ion w i th the teacher , they ar en ' t s o  nerve-wrack ing . 
It ' s  not qui t e  s uch a t eacher -s tudent commun icat ion . I t ' s 
more a pers on-to-per s on communi cat ion . 
The gap between teacher and student was not as great this 
year . It s�emed as i f  we were c l oser together as people . 
Th i s  year it s eems t hat the teacher s are mor e w i l l ing to 
hear what you have to say . 
They ( the tea cher s ) take the t ime to talk to you per s onal ly . 
They hear you out even if you ar e wrong . 
The t eacher i s n ' t i n  fr ont of the room a l l  day talk i ng . She 
has more t ime to s pend wi th the student s .  
The teacher s s eem mor e open and not al!ays behind a desk 
l ike · other y ear s . 
I talk to t hem a s  an individual ins tead of j us t  a t eacher . 
( 2 ) The s i ze of the c la s s  hampered t he ·confer ences in s ome s e c -
t ions . Th i s  fac t  was evi dent to the student s .  
Th i s  year the c la s s  i s  too lar ge for the teachers t o  com­
muni cate wi t h  s t udent s mor e .  
There i sn ' t such a per sona l contact because the c las s i s  t oo 
lar ge , and everyone i s  try ing some thing on his own . 
They ignor e some s tudent s . 
We don ' t get t he teacher ' s  op inion . 
Ther e ar e too many other k ids communicat ing with them , and I 
never ge t a chance . 
There ar e mor e s tudent s for the t eacher s to wor k  with ; and 
even with con fer enc e s , I somet ime s fee l rushed . 
( 3 )  Several o f  the s tudents commented on be ing abl e  t o  make dec i -
s ions about t he un i t s  they would s tudy . 
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I t ' s d i f fer ent than the same r out ine , and it p laces mor e r e spon­
s ib i l i t y  on the s t udent . I t  lets · the student make h i s  own choices. 
I think this fr eedom g ives us a bet ter chance to wor k on 
our own a nd to get what we want from Engl i sh_ . 
The mor e fr eedom I am g iven , the harder
_ 
I work becaus e I 
l ike the un i t s  more . 
I fee l this year i s  a good Engl ish cour se ; I s eem to get 
out of i t  as much a s  I put in . I work harder on Engl i s h  
now be cause I g e t  t o  d o  something I rea l ly l ike to do , 
not j us t  wha t i s  as s i gned . 
It ' s  giving me a chance to develop study hab i t s . When a 
teacher i s n ' t lectur ing or giving a les son every day , I 
mus t depend on mys e l f  to get i t  done ; and I l ike to . 
We ar e bui ldi ng character by choos ing our own t heme and pr o ­
j ect . W e  have the freedom t o  hel p  each other learn , to do a 
proj ect together with s omeone or to share ideas . 
They are pr epar ing us for the " out s i de wor ld . "  The y ar e not 
tr eat i ng us l i ke bab i e s . 
( 4) Some s tudents learned that they couldn ' t  hand le the r e s pon-
sibil i ty . 
I do too much r unning around . 
Some t imes you can goof ar ound for a week and a ha l f  and then 
the las t part of the week get your requir ement s done . 
It ' s  too easy to cheat . 
It ' s  0. K. I think i f  I put mys e l f  into i t  mor e  I woul d  get 
mor e out of i t . 
( 5 ) Many s tudent s remarked about the learning atmosphere in the 
individual i zed Engl i s h  program . 
I t  seems to have created a better atmos pher e between teacher s 
and s tudent s  wher e the teacher i s n ' t alway s hounding . 
I t ' s  eas ier to learn because it i sn ' t so s �r ict . I t ' s more 
fun and a per s on has a wi l l  to learn . 
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There ' s mor e freedom�we ' r e on our own more to do things by 
our s e lves without be ing r eminded . 
We have mor e freedom and are treated like matur e  people by 
hav ing this . . 
I am more able to " f i nd my s e l f" through my wor k . I can r ead 
much mor e than I could be fore , and I do . 
Somet imes i t  s eems mor e than too much to do , but i t ' s j us t  
because I haven ' t  had enough prac t i ce in cha l lenges .  But 
I ' ve lear ned more in Eng l ish , widened mysel f ,  and learned 
about more new things than I have ever done in s choo l be for e . 
I r ea l ly think t hey ' r e try ing to teach us someth ing . I 
know they have real l y  tr i ed to help us and make us in­
ter es ted in d i f ferent t h i ngs , even though some of us 
t hought i t  was fool i s h . 
I r ea l ly th ink the s t udents are gett ing mor e out of thi s 
than they r ea l i ze . 
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I think Eng l i s h  thi s year is r ea l ly dif ferent and cha l l eng­
ing . I t h i nk Eng l i s h  thi s year has mor e to do with our every ­
day l iv ing . I enj oy i t  mor e , too . 
( 6 ) From a few s tudent s , oppos i te v i ews wer e gained . 
I t  i s  mor e con fus i ng , and I have to ask them mor e and t hey 
have to expla i n  mor e . 
I don ' t r ea l ly think I ' m  learn ing much . 
I don ' t s ee what good t h i s  i s  going to do us . 
Somet imes you expect too much fr om a student . 
I don ' t l ike hav ing t o  s pend all my spar e t ime on Eng l i sh . 
It i s  a lot har der to do than any thing else . 
Too much work . 
( 7 ) Anot her ar ea many s t udent s seemed to l ike was the oppor tun i t y  
to he lp decide their own grade s . 
The grad ing s y s t em i s  good . We know how much t ime we spent 
on a unit and can get the grade we think we de s erve . 
You get the grade you wor k for . I f  you want to s luf f thr ough 
one un i t  and wor k har der the next unit , it is your own de c i ­
s ion . 
I ' m  pick ing the grade I want by working har der and l onger . 
Confer ence s  make t he teacher s awar e of what you lear ned� 
tests don ' t s how all that i s  learned . 
Because of confer ence s , I am able to express my s e l f  bet t er 
t han I ever could in taki ng a test . 
( 8 ) One o f  the bas i c  concepts of the ind iv idua J. .:j,ed Eng l i s h  pro -
gram was t o  " teach s t udent s , not Eng l i sh . "  Although con cer ned about 
t he sub j e c t  mat ter , the teacher was mor e concer ned about the per s ons 
in the clas s . When the student s  wer e  asked about thi s  concept , their 
r epl ies s howed that they wer e  awar e o f  the t eacher ' s  concer n . 
I t hink you try to he lp each student as a person . 
You aren ' t g iv i ng us j us t  Eng l i s h  fac t s ; you ' r e  making a l low­
ance s  for us as s tudent s . 
They s eem to be teaching us s tudent s be caus e the things t ha t  
we. s t udy are d i r e c t e d  to u s  i n  a wa y  that i s  inter e s t ing and 
that is eas i l y  app l ied to our l ives . In a way they ar e s how­
ing us things t hat wi l l  help us know how to l iv e  aft er h i gh 
s choo l � th ings t hat grammar jus t  couldn ' t do . 
In other year s the Eng l i s h  was pus hed into you and you d i d  
not get much out of i t , but this year t h e  teacher s ar e work ­
ing w i t h  t h e  s tudent s . 
They ar e try ing to ge t us involved with wha.t '  s go ing on . We 




Two types o f  evalua t ion�an analys i s  of s tudent recor ds and an 
ana l y s i s  of a s t ud ent que s t i onna ir e�we r e  used to evaluate t he pr o gr am . 
Student r ecor d s  s howed mos t  s t udent s were do ing mor e work in les s t ime . 
Student quest ionna ir e s  s howed s t�dents wer e do ing more work and wer e  
enj oying Eng l i s h  mor e . A _ s e c t ion o f  student quotat ions s howed s tu­
dents '  att itudes mor e v iv idly t han s tat i st ics could . 
CHAPTER V 
SUMMA.RY , CONCLUS I ONS , AND RECOMMENDATI ONS 
Summary 
The pur pose o f t he s t udy was : ( 1 ) to estab l ish the feas i b i l i ty 
of an individua l ized pr ogram in De Smet High School , and ( 2 ) to eva l ­
uate the e f fects o f  such a pr ogram on s tudent at t i tudes and r e ad i ng 
hab it s . 
Avai lab le l it eratur e  showed many reasons for indiv i dua l i z i ng in­
struc t ion , but each author had his own definit ion of ind ividua l i z ed 
ins truct ion . Few s tat i s t i cs could be found evaluat ing exi s t ing ind iv ­
ual i zed. ins truct ion pr ograms . 
Becaus e i nd iv idua l i ze d  instruct ion must be sui tab le to the teacher 
and ·the school s y s t em , the r e sear c her devised and init iated a pr ogram 
of ind ividua l i zed instruc t i on s ui table to De Sme t High S chool . The 
indiv idual i zed ins truct ion progr am began in Engl ish I V  in 1968 as a 
self-pac ing method of ins t r uc t i on and deve loped and expanded t o  an in­
dividua l ized method of ins truct ion in 1 9 70 . 
The res ear c her used s tudent recor ds of work completed in Eng l i sh and 
a student que s t ionna ir e  to eva luate the ind iv idua l i zed i ns truct ion progr am.  
Conc lus ions 
Five conclus ions were dr awn from the resear ch data .  
1 .  An ind ividua l i zed ins truct ion program is feas i b l e  in a sma l l  
high s chool s uch as D e  Sme t . However , i t  must be sui tab l e  to the 
teacher ; and the t eacher mus t  be ready to spend much t ime admin i s t er ­
i n g  and evaluat ing t h e  pr ogr am . 
2 .  The ind iv i dua l i zed program in De Smet High Schoo l d id he l p  
change student at t i tudes toward Eng l is h . Students s eemed to enj oy 
Engl i s h  more , and t hey t ended to cr eate better teacher -student re­
lat i onsh ips . 
3 . Student s '  r ead ing hab i t s  did change . Most of t he s tudent s 
read mor e than t hey had i n  a trad i t ional program . 
4 .  Students who wer e s uper ior in ab i l ity did not nece s sar i ly 
ach i eve mor e than ever y one e l s e  in the program . 
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5 .  Ind ividua l i zed i ns truct ion is not a panacea , but i t  can be one 
s uccess ful method of ins tr uc t ion . 
Recommendat ions 
The resear c her woul d  l ike to pr opos e  the fol lowing r ecommenda­
t ions : 
1 .  The ind iv idua l i zed ins truct ion program should b e  expanded to 
inc lude the nint h , t enth , and e l eventh grades . 
2 . A compar i s on of I owa Tes t of Educat ional Deve lopment and 
Amer ican Col l ege Tes t  s cor e s s houl d be used to evaluate the program 
over a four -year per i od . 
3 .  Fur ther s tudy i s  needed to determine whether the nove lty of 
the program pr oduc e d  t he e f f e c t s  or i f  the method itself produced 
them . 
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APPENDIX 
SUMMARY OF 
STUDENT QUESTIONNAI RE CONCERNING I ND IVIDUALIZED ENGLISH 
1 .  Did you l ike Eng l is h  las t year ? 
2 .  Do you l ike indiv idua l i zed Eng l i s h  mor e than , less t han , or the 
same as you l iked Eng l i s h las t y ear ? List your reasons . 
3 .  Have you read more thi s year in individua l i zed
.
Eng l ish than you 
read in other year s ?  . ( ye s or no ) 
4 .  Do you enj oy r ead ing more now than you did las t year ? 
· eyes or no ) 
5 .  Do you th ink you have improved in read ing compr ehens i on this 
yea� ? ( yes or no ) 
6 .  I s i t  eas i er to · plan your own learning activities now than i t  was 
at t he be g inning of the year ? ( yes or no ) 
7 .  In compar i s on with other year s have you had more opportunity 
communi cate with your Eng l i s h  teacher ? Why or why not? 
8 .  Do you have too much fr eedom in Engl i s h ?  Why or why not ? 
to 
9 .  The three thing � I l ike bes t about Eng l i s h  thi s  year : ( Explain 
and g ive examples ) 
10 . My three b ig gr ipes about Eng l i sh ar e : ( Explain and give ex­
amples ) 
1 1 . I s  the Eng l is h  teacher this year try ing to teach s tudents or 
Eng l ish? ( Give r easons for your answer ) 
, , . 
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